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1. THEORY (20 MIN)
1. Differentiation Revisited
2. How can assessement be differentiated?

• Aufgabenwahlmodell - Task Choice Model- Model 1
• Spaltenmodell – Table Menu Model- Model 2
• Sternchenaufgabenmodell- Star Task Model- Model 3

2. APPLICATION (50 MIN)
1. Evaluate an assessment
2. Create a differentiated assessment

3. DISCUSSION (20 MIN)
1. Small group discussion
2. Large group discussion
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Intro: “Animal School”
(Group Activity)

Go to the picture that 
represents you the 
most! There 
shouldn’t be more 
than 3 people at 
each photo.

Read the tale of the 
“Animal School” 
with your group.

Have a short 
discussion about the 
story in your group 
and what moral it 
holds.
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Albert Einstein

“Everybody is a 
genius but if you 
judge a fish by its 
ability to climb a 
tree, it will live its 
whole life believing 
that it is stupid.”
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Reality in the classroom:
Heterogeneous Learners

• In what ways can learners 
be different from each 
other?

• Make a list with key words 
or brief sentences in your 
group. 

• Can you recognize different 
categories of differences?

10 minutes
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Heterogeneous 
Learners

Type of learner

Motivation

Learning behavior

Pace of learning

Background knowledge

Learning experiences

Skills and Competencies

Cirumstance in personal life, 
Social status

Cultural 
Background

Expectation 
of the course

Definition of self, 
Identity

Native language

InterestsAge, 
Maturity
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How do you experience 
heterogeneous learners in the 
classroom?

What do you appreciate 
about them?

What makes it 
problematic?

10 minutes

Think -Pair- Share
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Possible ways to deal with 
heterogeneous learners

1. Ignore 
2. Create groups that are as homogeneous 

as possible → social differentiation
3. Team Teaching of small groups in 

different rooms → social differentiation 
4. Create individual lesson plans, 

one-on-one teaching
5. Differentiated Instructions
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GOALS OF DIFFERENTIATION

• Include all learners
• Increase motivation
• Increase autonomy of the 
learner

• Increase responsibility 
for learning

• Increase the 
effectiveness and of the 
learning process

• Stabilize the group of 
learners

• Prevent conflicts
• Minimize interruptions
• Avoid frustration and 
refusal to participate

• Create successful 
learning experiences

• Keep the pace of the 
class
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What options of 
differentiation do I 
have?
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10 ASPECTS OF 
DIFFERENTIATION
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ASPECT 1

DIFFERENT TASKS FOR 
DIFFERENT TYPES OF LEARNERS
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ASPECT 2

DIFFERENT SOCIAL FORMS
(ALONE, PAIRS, SMALL GROUP, 
LARGE GROUP)
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ASPECT 3

DIFFERENT TOPICS, TEXTS OR
TYPES OF TEXTS
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ASPECT 4

OPPORTUNITIES FOR
DIFFERENT LEARNING 
STRATEGIES
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ASPECT 5

DIFFERENT DEGREES OF 
DIFFICULTY
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ASPECT 6 

ADDITIONAL HELP FOR GRAMMAR, 
VOCABULARY, PHRASES OR 
CONCEPTS
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ASPECT 7

MORE OR LESS TIME



Seite 21ASPECTS OF DIFFERENTIATION 

ASPECT 8

THRILLING ADDITIONAL TASKS
OR ADDITIONAL SUPPORT
(FUNDAMENTUM, ADDITUM)
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ASPECT 9

DIFFERENTIATED, 
INDIVIDUALIZED 
HOMEWORK
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ASPECT 10

INDIVIDUAL CONFERENCES 
AS REGULAR PART OF CLASS
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DIFFERENTIATED INSTRUCTION+

DIFFERENTIATED ASSESSMENTS =

A CONTRADICTION?
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EXPLAIN ASSESSMENT TO STUDENTS



Seite 26THOUGHTS OF 4th GRADER



Seite 27OTHER UNFAIR ASSESSMENTS



Seite 28WHAT IS A FAIR ASSESSMENTS



Seite 29

  DAS AUFGABENWAHLMODELL

MODEL 1
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MODEL 1
o Students can choose from a pool of tasks

o Tasks may vary in difficulty and points, this however must be 
transparent to the student

o Examples: 

o Students get 2 essay topics but need to write only one

o Students receive 10 questions and need to answer any 7
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       DAS SPALTENMODELL

MODEL 2



Seite 34MODEL 2

o Assessment is split into 2 columns

o For each task students can decide between the right and the left 
column

o Structure and content is the same in both columns but the right 
side has a higher degree of difficulty

o The left side has the minimum expectations

o Students who solve only problems on the left side (correctly) can 
only score a C

o In order to earn an A all task on the right side must be solved 
correctly
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WITHOUT HELP WITH HELP
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Example 
Model 2
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EXAMPLE MODEL 2
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   STERNCHENAUFGABENMODELL

   MODEL 3
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MODEL 3

Assessment is split into two parts

Part 1-  2/3 of assessment
Includes basic expectations and task all students should master

Part 2- 1/3 of assessment
Includes more challenging additional tasks
These task are marked by an asterisk (star, or symbol of choice)

(a clock can also mark more time consuming tasks to help students 
decide in what order they want to work on the tasks)
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EXAMPLE MODEL 3
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EXAMPLE MODEL 3
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EXAMPLE MODEL 3
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EXAMPLE MODEL 3
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EXAMPLE MODEL 3
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TAKE A LOOK AT YOUR 
ASSESSMENT AND FIND 
ONE TASK YOU COULD 
CHANGE TO FIT
MODEL 1, 2 OR/AND 3
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   LET’S DISCUSS IT!
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          THANK YOU!


